University of Western Sydney Comments’ on the 
Indigenous Education Plan

What was your first impression of the draft when you read it?
The University of Western Sydney (UWS) welcomes the opportunity to comment on this draft Indigenous Education Plan as UWS has a strong commitment to improving educational outcomes for Indigenous Australians. UWS is located in a region, Greater Western Sydney, which has the largest population of Indigenous Australians outside of Northern Territory. UWS works actively with the community and education sector to improve outcomes for Indigenous Australians. Please see Attachment 1.

UWS supports the draft Indigenous Education Action Plan (IEAP) as being:

· A comprehensive document that outlines key State and Federal Government strategies aimed at reducing the gap in Indigenous student outcomes in education.

· A strategy with clear outcomes, targets, performance indicators and actions outlined.  
The main points we would make to improve the document, outlined in more detail below, are:

1. The IEAP needs to include a section on tertiary education and to incorporate the contributions that can be made by tertiary education institutions more fully throughout the whole document.

2. There will need to be funding provided to support the actions required by schools, community and educational institutions 

3. The IEAP should include a section on support and funding for students (such as accommodation, travel allowances, scholarships) and their families.

4. Focus Schools, a key aspect of the plan, should be selected using the approach proposed but modified if necessary to ensure they cover the range and variety of Indigenous communities across Australia – remote, regional, outer metropolitan and metropolitan. For example, if the approach taken does not result in some schools near Redfern and some schools in Greater Western Sydney, near to the Indigenous communities, then the system of Focus schools will not achieve a program that is implemented and trialled across the range of different schools/communities.

Tertiary Education Should be Included More Comprehensively in the IEAP

We strongly recommend that the IEAP includes a section on Tertiary Education. While we note the wording on page 17 of the Plan, which includes a commitment to consult and develop a companion document aimed at closing the gap in training, university and employment outcomes, the development of such a document does not need to delay a broad commitment in this document which incorporates tertiary education as part of an overall Indigenous Education Plan. 

While UWS acknowledges the key focus for the Plan needs to be on the early years prior to school up to completion of high school, it is still important for the Plan to include a section on tertiary education and to include actions by tertiary education institutions throughout the document as appropriate for the following reasons:

· Universities and TAFES/VET institutions have extensive engagement efforts with schools and communities aimed at improving educational aspirations and outcomes for Indigenous Australians from early childhood onwards. A comprehensive partnership approach between schools, university, TAFEs and community has been the most effective approach (see Attachment 1 for examples of UWS commitment to improving outcomes in Indigenous action from early childhood and some actions we have taken)

· Universities undertake research on what approaches and efforts are effective in improving educational outcomes 

· Universities deliver teaching degrees which generate the future teachers as well as post graduate teaching programs for teachers and principals to improve teaching and education outcomes in schools

· Universities play a role in developing innovations for teaching 

An additional section on Tertiary Education incorporated into or after “Pathways to real post-school options” could include:

· Details of educational participation rates and retention at TAFE and at university.

· Outcome – Improved participation rates for Indigenous students in TAFE, particularly at above Cert III level, and at university.

· Target – Achieve participation rates which match the Indigenous population percentage in that region or State by 2020.

· Performance Indicator – The proportion of TAFE Cert III students and above who are Indigenous and the proportion of university students who are Indigenous.

· National Collaboration - MCEECDYA will seek advice from the Indigenous Higher Education Advisory Council (IHEAC) and other Indigenous Education bodies to develop a detailed Plan. 

Regardless of whether an additional section is added for tertiary education, the Plan needs to incorporate relevant actions for tertiary education institutions throughout the document as these institutions play a role at working to improve education outcomes for Indigenous Australians from early childhood onwards and they should be a key partner in the Plan and in local Agreements.

Key amendments to the document to achieve this would be:

· P3 – add “university and VET sector institutions” to the diagram in the circle that currently reads “Local – school/preschool and community, “

· All  – where appropriate throughout the document use the phrase “education providers and university and VET sector institutions”

· P8 – add under National Collaboration – MCEECDYA will support improved curricula and training for VET sector and university education for early childhood education and care students to incorporate more cultural awareness of Indigenous Australians and effective approaches to teaching Indigenous children

· P9 Amend the first target to add “The School-community partnership should also include university/VET in the partnership agreement where possible”

· Add another point to the National Collaboration action: “MCEECDYA will support initiatives which encourage the development of local plans, activities and effective partnerships between school, community, and also university/VET where possible”

· P10 Amend 12 by adding “university and VET sector institutions” after early childhood education

· Amend 14 by adding “The School-community partnership should also include university/VET in the partnership agreement where possible”

· P13 Amend 23 by adding “and universities/researchers” after “education providers” as University researchers will be essential in assessing what approaches work on literacy and numeracy strategies. 

· P 14 Add a new action – Focus schools will work with university practitioners, where applicable, in developing effective numeracy and literacy projects”

What questions, issues or concerns did the draft IEAP raise for you?
In addition to the broad points raised above, we would make the following suggestions/comments:

	Page and Section
	Questions/Issue



	Page 4 

Policy environment 


	· The Indigenous population in Australia are not a homogenous group and therefore we cannot have a blanket approach to meet the needs of the Indigenous student community.  It is important to develop programs which reflect the needs of different Indigenous communities and students and break down the Indigenous student category to reflect Indigenous students who: do not attend school; attend school but do not complete school education; enter the work force before completing school education; complete school education and enter workforce and move on from school to university for tertiary education.  
· Additionally the needs of Indigenous students vary by geographic location and cultural sub-groups and these variations need to be taken into account. 

· At this stage, identification of need is based on NAPLAN results, which is decontextualised.  It is important to develop culturally fair assessment practices to ensure equity and success for Indigenous students.



	Page 7

National Collaboration - Targets
	· We are concerned that the Australian Early Development Index (AEDI) like many other tests or indices ignores cultural aspects. While this is a useful starting tool it needs to be modified and evaluated to ensure it takes into account important and relevant aspects of the Indigenous culture.  For example, researchers from the Centre of Educational Research at UWS raised the following issues in relation to the five developmental domains identified in the AEDI:

· What is the framework of these ‘developmental domains’?

· Is there inclusion of children's learning of Indigenous languages and the benefits gained in terms of cultural, intellectual and  linguistic development?

· How do the developmental domains address issues of cultural, linguistic and social diversity within Indigenous communities especially in regards to multiple languages learning, cultural difference, marginalisation and poverty?
· We recommend the following additional targets and performance indicators:

· Staff in early childhood services to undertake appropriate cultural competency training with an equivalent performance indicator. Without staff  being culturally aware/able to set up a culturally  inclusive environment for Indigenous students, the numbers of Indigenous students accessing Early Learning Education will not increase to desired targets by 2013, especially when universities do not make mandatory Indigenous units accessible to tertiary students.

· Increase in the proportion of Indigenous staff in early childhood education and in childcare services. This can be achieved by ensuring Indigenous students undertake education and training in early childhood education and childcare. In terms of the cradle to grave term, there is a dire need to have more Indigenous skilled workers in early childhood. The government has recognised the need for Indigenous workers in schools and universities, but not in early childhood. There needs to be cross collaboration between universities and early childhood bodies to ensure students will be supported during their studies and employment. 


	Page 8

Systemic and school-level action


	We recommend government financial incentives for staff in early childhood education and childcare centres and scholarships for Indigenous students to pursue education in these areas. 

	Page 9

Engagement and connections-National collaborative action
	· A National Collaborative Action cannot be achieved without Higher Education commitment to teacher education (National Aboriginal Education Policy, 1989). Strategies to enhance the commitment of Higher Education providers are essential to achieve this collaboration at a national level.


	Page 10 

Systemic and school-level action
	· Point 15 – personalised learning plans. These have come under criticism in Sweden where individualisation is the outcome rather than collaboration and cooperation. These have consequences for cultural norms and ways of doing things that may be beneficial but could also be detrimental. The contingent nature of some of these strategies needs to be acknowledged. There needs to be flexibility to enable collective plans


	Page 11
	· We recognise the importance of instilling a sense of pride in the students’ Indigenous identity and culture which encourages school attendance.



	Page 13

Literacy and Numeracy
	· Performance Indicators: Needs Higher Education support for core Indigenous Studies/Education.

	Page 15-16

Leadership, quality teaching and workforce development
	· Targets - Universities need to develop appropriate course and specify Graduate Attribute for Indigenous Professional/Leadership.
· Outcomes – We are concerned about the feasibility of appointing high performing principals and teachers to hard-to-staff schools. 
· National Collaborative Action – Point 31-Universities and education providers need a generic framework of the core components of good practice in Indigenous Education.

· National Collaborative Action – Point 34- Professional learning programs such as Grad Cert in Indigenous Australian Studies Leadership for Teachers will help achieve this national collaborative action.
· Systemic and school level action – Re: Indigenous staff including principals and teachers.  We recognise the need to exercise caution here. Indigenous teachers do not automatically wish to teach in Indigenous schools. There is considerable evidence to show that many find this pressure considerable when combined with adapting to teaching in the early years. There are also issues of racialisation – do we say that Greek background teachers should only teach Greek students for example or to solve all things ‘Greek’


	Page 17

Pathways to real post-school options
	· There is a need for universities to offer, Indigenous Australian Studies Major or Sub-Major unit on: ‘Re-engaging Indigenous learners.’ This will help reduce unemployment particularly among the 20-24 yr old Indigenous population.


	Page 18

Systemic and school-level action
	· Point 47- Most states recognise the need to strengthen partnerships with universities, however need to develop an action plan to ensure it happens. Financial resources are required to sustain/improve these partnerships and develop relationships.



  

  
Are there important issues that you feel have not been addressed in the draft IEAP?
· There is no mention of financially supporting students through their higher education endeavours (there are scholarships available, but the suite is limited). The MCEECDYA needs to be mindful that the pool of Indigenous people that they are trying to attract is one that is quite small and they are in a sense, without deliberate intention, setting education and employment options up against each other. For most Indigenous Australians, the prospect of earning a real wage in lower skilled employment (VET trained) in the short term versus long term professionally skilled employment via a university education is far more attractive. It’s not until they are much older that the realisation sets in that they are limited in their career prospects and earning capacity.  
What do you like about the draft IEAP?
· The draft IEAP is clear, comprehensive and well-timed document that discusses the national effort towards closing the gap in early childhood and school education outcomes for Indigenous Australians. 
· This document is a timely reminder about why there needs to be a fresh look at how we construct Indigenous students and their education in Australia. 
· We need new theoretical approaches and we can begin this by carrying out an interesting historical analysis of the use of statistics in Aboriginal education. Research by Tim Rowse in relation to census data and Indigenous populations in Australia and New Zealand supports the idea of closing the gap for Indigenous population in a number of areas including education, employment and social justice.  He argues that: “our research and advocacy should draw on the data about 'Indigenous population' to give more consideration of the differences among the 'Indigenous people', in order to develop a more complex theory of social justice”. The draft IEAP endeavors to achieve the ‘closing the gap’ target by improving education outcomes for Indigenous Australians. 
Have you any further advice that you feel might strengthen the plan?

· As discussed in the first section of this document, the complementary role of Higher education providers in addition to other education providers is significant in achieving the initiatives of the IEAP. 

· We recommend the need for an ‘Institute’ for high achieving Indigenous students to support and nurture their abilities. The role of the Institute would be to provide high achieving Indigenous students with developmental workshops and other leadership opportunities to support and encourage their aspirations. These students will, in turn, act as role models for younger Indigenous students. Role models in the community (Elders etc.) need to be an integral role in supporting such a program. The institute should be attached to local universities to support those high aspirations. 

ATTACHMENT 1 – University of Western Sydney: Working with schools and Indigenous communities to improve Indigenous educational outcomes
Schools and education sector

UWS has the largest school engagement program of any university, developed in consultation with the school sector in Greater Western Sydney:
· UWS has a coordinated and direct relationship with over 400 schools in the region. Around 39,000 school students and hundreds of teachers participate in UWS-run or hosted activities each year. 

· Activities include aspiration building and academic enrichment programs, mentoring, tutoring, educational events. 
· UWS has an effective Indigenous mentoring scheme involving high school and UWS Indigenous students
· Examples of large collaborative school-related projects include Fast Forward, Brain Bee, MyScience, Science in the Suburbs, Histrionics school quiz show, and Young Scientist Awards. 

UWS has continued to engage strongly with the TAFE sector in Greater Western Sydney, with some TAFE Institutes collocated in the same precinct as UWS campuses, and has developed increasing articulation pathways from TAFE to UWS.

UWS has been implementing a comprehensive Schools Action Plan 2008 which was developed in consultation with the Greater Western Sydney school sector during 2007.

Speaking at the launch of the Schools Strategic Plan by the then NSW Minister for Education and Training in May 2008, Western Sydney Department of Education and Training (DET) Regional Director Lindsay Wasson said 
“I know I also reflect the views of my colleague, Tom Urry, Regional Director of South Western Sydney when I say I cannot conceive of a stronger nor more broadly based commitment by a university to the schools sector.  This commitment and the initiatives that flow from it…..are transforming the education landscape in Western Sydney.”

A key to the success of the program is the coordination of the program through the UWS Schools Reference Group which has the UWS senior staff as well as two NSW Department of Education and Training Regional Directors, representatives of high school principals, Catholic Education and Independent Schools Association on it. This partnership approach is an effective model to emulate for Indigenous education initiatives outlined in this plan.

Breadth of the program:

· UWS has direct relationships/programs with over 400 schools 
· Nearly 39,000 school students participate in UWS-run/co-run or hosted events and activities each year 

· Over 800 UWS students are involved in schools engagement each year
· Over 250 teachers participate in professional development activities, with more participating in specific school programs. Hundreds more took part in UWS activities/events or supervised the participation of their students
· A major focus of the plan is to build knowledge and capacity in Science, Technology, Mathematics and Engineering, with successful initiatives spearheaded by the Lachlan Macquarie College (LMC) partnership.  The new integrative science unit for LMC students and undergraduates will taught from 2009.  
· An elective in the Bachelor of Science program was introduced to engage aspiring maths teachers in providing tutoring in schools.  This also increased the range of UWS units that give students academic credit for schools engagement. 

· A second major focus is on academic enrichment for school students, particularly gifted and talented students.  Initiatives included a history quiz for broadcast on TVS, a pilot environmental education program focused on land use, the Brain Bee Challenge (NSW) at the School of Medicine, education students helping with Gifted and Talented classes, and the What Matters? Writing competition.  These activities enrich learning for high achievers but are also designed to build the educational engagement, confidence and skills of disadvantaged or disengaged students.  
· A third focus is tutoring and mentoring -  the University’s highly-regarded Fast Forward program was expanded to 24 high schools for year 9 cohorts to 12 with the aim of adding primary schools in 2010.  An Indigenous school student mentoring program was developed and focussed on two schools in 2009.  The Refugee Action Support program became the University’s largest community service unit, with 85   Master of Teaching students mentoring nearly 200 refugee students at 10 schools in 2008  (in 2007, 37 students mentored 90 refugees in four schools).
Outcomes

· Qualitatively, evaluation of programs and activities was very positive.  Many of the new programs will be expanded or run again in 2009 because partners and/or participants were pleased with their outcomes.  

· The benefits for the University’s profile are shown in very pleasing preference results.  UWS had the largest increase in preferences among NSW/ACT metropolitan universities, including a first preference increase of 8.2% and a school leaver first preference increase of 12.7%; first preferences from Indigenous students increased by 49%.  

· The South Western Sydney DET Regional Director chose UWS as the university partner for a long-term Gifted and Talented Education Program involving all the selective schools and streams in his region as well as OC (primary) classes.
· The Western Sydney DET Regional Director believes UWS/school sector collaboration can transform the way education is visioned and structured.
· The Schools Action Plan has opened up new research partnership opportunities and mechanisms for closer research collaboration and better dissemination of research outcomes in the school sector were progressed.

Indigenous School Student Outreach Program 
UWS has an Indigenous School Student Outreach Program which encourages and supports Indigenous school students to engage with education.

This includes the UWS Indigenous School Student Mentoring Program, is a joint initiative developed by UWS in conjunction with the Department of Education and Training, to build academic and study skills, increase awareness of further education and career options and encourage confidence in setting and achieving educational goals.

An example of one activity that involved UWS work with high school students in the region, is Leumeah High School students inviting Year 6 students from Ruse, Kentlyn and Leumeah Public Schools to take part in an Indigenous celebration. The students wanted to show Indigenous culture portrayed in a positive light and pass on some of the knowledge they have gained through the UWS Mentoring program to other students,"

· Activities on the day included:

· Indigenous games

· A formal presentation on health and culture by Indigenous elder and educator, Aunty Mae Robinson

· Indigenous artwork creation

· BBQ lunch

The unique UWS Indigenous mentoring program was piloted this year in two South Western Sydney high schools at Ambarvale and Leumeah. Mechel Pikoulas, Deputy Principal of Leumeah High School, says "The structure of the UWS Indigenous mentoring program allowed students to focus and renew their interest in their educational goals. The program has also significantly improved their participation in school life". 


As a result of the successful trial, the Indigenous School Student Mentoring Program will be integrated into more high schools in 2010.

The Indigenous School Student Mentoring Program allocates each student in the program a trained UWS student as a mentor. The one-on-one approach allows students to acquire greater knowledge at their own pace, and the mentors also gain a greater understanding of the educational barriers and issues faced by Indigenous youth.

Other key components of the mentoring program include:

· An initial gathering and induction ceremony at the University to brief students and their families, teachers, DET staff and advisory committee members about the program

· Monthly mentor visits to the schools including one-on-one mentor/mentee discussions and group work to develop and implement a school of community project; and

· On-campus academic enrichment workshops run by UWS staff and Indigenous educators.

Greater Western Sydney region generally

UWS has hundreds of active engagement partnerships with employers, community organisations, Councils throughout Greater Western Sydney. Some examples:

· UWS students and staff are working with cultural communities to promote literacy (language, financial, civic). One good example is a Learning Through Community Service module working with Sudanese youth to create a DVD to help their peers learn about how to apply for a job, get around GWS, and do better in school. Another is UWS students providing literacy tutoring for entering students from other language backgrounds. 

· The Australian Literacy and Numeracy Foundation (ALNF) gave an award to UWS in 2008 in recognition of the strength of our partnership work. This will expand in 2009 to include opportunities for UWS students to spend time in remote Indigenous communities as mentors and tutors. 

Indigenous links with community and leaders

UWS has extensive contacts with Indigenous community leaders throughout Greater Western Sydney – in particular through the UWS Indigenous Advisory Council, Indigenous Employment and Engagement Advisory Board, Badanami Education Centre, Office of Engagement and UWS Indigenous leaders and staff. (See structure above).
UWS has worked with the Indigenous community on a wide range of other projects – spanning work in schools, regarding employment, research projects, and community events.

UWS worked with the Indigenous community on the successful 2009 UWS Dreaming Film Festival. Over 200 people attended the Festival including representatives from the following Indigenous organisations:

· Indigenous elders

· Hebersham Aboriginal Youth Refuge

· Gilgai Aboriginal Centre

· Gundangarra Tribal Council Aboriginal Corporation

· Bankstown Aboriginal Education Consultative Committee

· NSW Department of Indigenous Affairs

· Aboriginal Educational Consultative Group

The UWS Indigenous Outreach team is an active member of the Western Sydney Koori Interagency Committee which provides a direct link to local Indigenous organisations to ensure that opportunities at the University are communicated to key influencers within the community. 

UWS Commitment to Reconciliation and Improving Outcomes for Indigenous Australians

In recognition of the unique Indigenous demography of Greater Western Sydney as well as the fact that its campuses span the traditional territories of three peoples (the Darug, Gandangarra and Tharawal), the University of Western Sydney (UWS) is committed to exemplary practice in Indigenous education, employment and engagement.

UWS has embraced strong commitments to improving outcomes for Indigenous Australians in a range of high level and specific policy, strategy and action documents:

· A reconciliation statement was approved by the UWS Board of Trustees in May 1998 and has prominent place on the Vice Chancellor’s welcome page: http://www.uws.edu.au/about_uws/uws/vice-chancellors_welcome/reconciliation_statement. 

UWS embraces the vision statement of the Council for Aboriginal Reconciliation and the statement, in part, says:

“This University is committed to providing higher education pathways for Indigenous students and contributing to the process of reconciliation as an education institution which shares with the Australian community the cultures, languages, history and contemporary experiences of Australia’s Indigenous people”.

UWS Indigenous Education Policy

The University’s work is guided by the UWS Indigenous Education Policy (IEP), available at: http://policies.uws.edu.au/view.current.php?id=00229. 

This policy supports the National Aboriginal and Torres Strait Islander Education Policy and the Indigenous Higher Education Advisory Council’s Strategic Plan and covers:

· Indigenous involvement in leadership, planning and governance

· Indigenous student access, marketing and communication

· Indigenous student support

· Learning and teaching

· Indigenous research

· Indigenous community outreach/engagement

· Indigenous cultural recognition

· International/Indigenous engagement

· Employment and professional development

The action plan includes an outreach program for Indigenous high school students, Indigenous student mentoring, Indigenous student scholarships, Indigenous student literacy program, and an alternative entry program.

· Engagement with Indigenous School Students: UWS’s well respected and sector-leading work on school engagement is outlined in a comprehensive strategy document and an action plan, which both include as a priority commitment to improving educational outcomes, aspirations, success and participation of Indigenous school students and increasing their participation in university:

· Indigenous school students will be encouraged and supported to engage in education and aspire to University.

· Implement and enhance the Indigenous school student outreach program

· Provide specific opportunities for Indigenous students

http://www.uws.edu.au/__data/assets/pdf_file/0019/15166/Schools_Strategic_Plan.pdf
http://www.uws.edu.au/__data/assets/pdf_file/0010/70678/Schools_Action_Plan_2009.pdf
· Indigenous employment: UWS action is guided by the comprehensive UWS human resources strategy and plan: Our People 2015, which has a section on outcomes for Indigenous Employment - (efficiency, attraction, retention) 
To develop and implement an Indigenous Employment Strategy which will embrace the perspectives of staff recruitment and development to increase Indigenous staff numbers and embed Indigenous knowledge across the UWS community
http://www.uws.edu.au/special_projects/special_projects_unit/our_people_2015/strategy_2_Indigenous_employment_and_engagement
.
UWS Indigenous Structures

UWS has a range of high level committees and consultative or decision-making bodies to ensure the effective participation of Indigenous people in decision-making and the Badanami Centre for Indigenous Education is integrally involved with all of these areas:
UWS Indigenous structures include external Indigenous community members on the following:

· Indigenous Advisory Council (IAC)

· Indigenous Employment and Engagement Advisory Board

· Indigenous Australian Employment Strategy Consultative Committee
Key Indigenous leadership positions for staff of the University include:

1. The Dean, Indigenous Education and Director, Badanami Centre for Indigenous Education responsible for the implementation of the UWS Indigenous Education Policy and direct responsibility for the University’s multi-functional Indigenous education centre. The Dean sits on a number of key university decision-making and advisory committees as outlined above.

2. The Director, Indigenous Employment & Engagement – responsible for university efforts to increase Indigenous participation in employment including strategy, policy and implementation across the university.
3. The Associate Director (Administration and Student Services) Badanami Centre for Indigenous Education
4. Associate Professor (Academic), Badanami Centre for Indigenous Education
5. The Manager for Indigenous Outreach – responsible for university outreach efforts to schools and community aimed at increasing awareness of and aspirations to attend university and to enrol at UWS

