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Summary of Recommendations

Recommendations - Leadership & Quality Teaching 

Recommendation 1

Pre-Service – Universities, State and Territory Governments should work to ensure that detailed, culturally appropriate and accredited pre-service teaching is provided by all Universities and tertiary education providers who offer primary and secondary Teacher Education undergraduate qualifications.
Recommendation 2

In-Service – To assist Principals and teaching staff, education providers and local Indigenous communities should develop local, culturally appropriate and relevant in-service professional development programs.

Recommendation 3

Quality Teaching – Undertake research measuring the effect quality teaching has on improving Indigenous student outcomes, as an alternative to the input approach of identifying the characteristics of quality teachers.
Recommendation 4

National Leadership – Implement a National Indigenous Education Council to oversee the development and implementation of policies, strategies and programs that advise and inform all stakeholders in the pre-school, primary and secondary education sectors.

Recommendation 5

Local Leadership – Build the capacity of local Indigenous community members to be partners in the local school. Focus Schools, in the first instance, will make available an identified Aboriginal and Torres Strait Islander position at the School Council level.

Recommendations - Workforce Development 

Recommendation 6

Support for Indigenous education workers to obtain undergraduate teaching qualifications, including financial assistance, HECS exempt places to undertake study without contributing to personal debt, and tutorial assistance.
Recommendation 7

Incentives and benefits for new Indigenous graduates that encourage a return to their local community and appointments at a local public or private school in their traditional country.
Recommendation 8

Support, incentives and benefits for experienced non-Indigenous teaching staff to relocate to schools in regional, rural and remote areas.
Recommendation 9

For non-Indigenous graduate teachers in training, provide opportunities to have teaching placements at public and private schools in regional, rural and remote areas.
Recommendation 10

The workforce strategy to include annual employment targets and targets for enrolment and completion of undergraduate teaching courses.
Recommendation 11

The workforce strategy to detail pre-service training goals for non-Indigenous teaching staff in Aboriginal and Torres Strait Islander cultural competencies, thus fostering Indigenous graduate attributes to be conducted over a semester, along with a detailed regime of ongoing in-service training that is specific to the region where non-Indigenous teaching staff are located.
Recommendations – Pathways to Real Post School Options
Recommendation 12
Pathways from School to University – Early identification (at Year 9) of Indigenous students who have the potential to complete a university education. Articulated pathways, including financial and learning support, to encourage the completion of Year 12.
Recommendation 13

Secondary schools to work in conjunction with local Indigenous communities to incorporate the skills and knowledge of the community in the schools Indigenous learning and support network, with a long-term view to identify and support those Indigenous students who might be capable of progressing to university.
Recommendation 14

Offer Tertiary Education Pathway Scholarships (in addition to any AbStudy entitlements) to complete Year 12.

Recommendation 15

Tertiary Education Pathways Scholarship holders to be given a guarantee that if and when they successfully gain entry into a university course that they will automatically qualify for another  scholarship or HECS exempt placement to allow them to complete their university studies.  In addition students should also be offered mentoring and/or additional learning support.

Recommendation 16

Pathways from Vocational Education and Training (VET) to higher education to be explored, capturing Indigenous students who may have dropped out of secondary school prior to Year 12 along with providing Indigenous students a conduit to increase aspirations and qualifications.

Recommendation 17

Ensure engagement with Indigenous communities as a high priority for all education institutions.  This will promote cultural understanding and support by Indigenous leaders for increased participation of Indigenous students.

Introduction

The National Tertiary Education Union (NTEU) and the Indigenous Policy Committee (IPC) welcomes the opportunity to provide a submission to the Ministerial Council for Education, Early Childhood Development and Youth Affairs (MCEECDYA), on the draft Indigenous Education Action Plan 2010 – 2014.

The NTEU represents over 25,000 academic and general staff working in Universities and tertiary education providers across Australia.  Our Indigenous membership comprises approximately one third of all Indigenous academic and general staff in the sector.
Our submission concentrates on two particular areas which are of direct relevance to our role in the tertiary education sector. The material presented herein seeks to address two of the six priority areas in the Indigenous Education Action Plan 2010 – 2014; these focus areas are:

· Leadership, quality teaching and workforce development; &

· Pathways to real post-school options.
The remaining four priority areas are canvassed in a wider perspective, relating to recommendations in the two priority areas addressed in our submission.

Background
The role of education for Indigenous Australians in colonised Australia has historically been aligned to government priorities and policies. During the twentieth century, government policies and priorities in relation to Indigenous Australians have shifted away from policies of separation and assimilation towards policies of reconciliation; this has begun to impact on education.

Attempts to involve Aboriginal and Torres Strait Islander peoples in westernised education were in some cases spurned by Elders and parents.  This attitude was formulated on the basis that the participation of their children in westernised education would prevent involvement in more traditional and time-honoured learning methods and that this would ultimately undermine the operation of traditional law. 
Within the mission context, this was a particularly valid concern.  However, the consideration of whether or not to allow a child to be educated by non-Indigenous people has been, and in some cases remains difficult, with serious consequences accompanying the choices.

More recently, Aboriginal and Torres Strait Islander people have embraced non-Indigenous education as a tool for social and economic mobility, although with some reservations.  The importance of education to Aboriginal and Torres Strait Islander peoples in a traditional sense was acknowledged by the Royal Commission into Aboriginal Deaths in Custody:

Education is one of the principal means by which culture and knowledge are transmitted from one generation to the next. Aboriginal societies always had a means of transmitting knowledge about the land, history, kinship, religion, and the means of survival, even if this knowledge was never written in books or stored in libraries as non-Aboriginal people have done. Younger generations learn from older generations by participation, observation and imitation. Much learning is unstructured and takes place in social contexts amongst kin. 
And 
A lot of educating continues to go on within Aboriginal homes, through Aboriginal families and relations, through social interaction with other Aboriginal and non-Aboriginal groups, and through the public presentation of issues that affect Aboriginal people generally.

The education of Aboriginal and Torres Strait Islander students in a western context presents many additional complexities.  Living and working between two cultures has been described, as at best difficult, although recognition and incorporation of traditional learning pedagogies and the wider influence of Aboriginal and Torres Strait Islander cultures opens the door to potentially better educational outcomes for all members of the community.  Successful educational outcomes for Aboriginal and Torres Strait Islander students will only be achieved through trust, sharing of knowledge, inclusive teaching, mutual learning and effective local partnerships. 

Action areas outlined in the draft MCEECDYA Indigenous Education Action Plan 2010 – 2014, detail many of the issues confronting governments and educators, but consideration must be given on how best to implement these plans and strategies at a local level.   

The issues raised in this submission canvas key action areas that lead to building better relationships and partnerships at all levels, along with strategies to: 

· Develop Indigenous and non-Indigenous leadership; 

· Institute community informed and conducted pre and in-service teaching; 

· Build an appropriate workforce development strategy that will encourage and train the current generation of Aboriginal and Torres Strait Islander teachers, non-Indigenous principals, teachers and educational support staff; and 

· Link pathways to further education and training for the next generation of Aboriginal and Torres Strait Islander students and potential community leaders. 

1. Leadership, Quality Teaching & Workforce Development

Overview
Leadership, quality teaching and workforce development are all key factors to ensure greater access, participation, retention and success for Aboriginal and Torres Strait Islander students.  The responsibility for developing and nurturing effective leadership, building mechanisms for quality teaching and implementing successful workforce strategies, must be jointly shared between the Indigenous and non-Indigenous communities.

The review of Australian Directions in Indigenous Education 2005-2008 undertaken by David Unaipon College of Indigenous Education and Research, University of South Australia supports this stance.  

The message that has emerged from all studies to date is that schooling outcomes is a joint responsibility, shared by the parents and teachers of Aboriginal and Torres Strait Islander students; with the principals of the schools attended by the students having a major role in ensuring that the appropriate ‘conditions for learning’ are in place.

Whilst the responsibility to see better outcomes for Aboriginal and Torres Strait Islander students is the responsibility of all levels of government and the education sector, the work of matching expectations to outcomes falls to local schools, principals, teachers and Indigenous and non-Indigenous communities.

In developing a plan for Indigenous education at a national level, simply stating targets, actions and strategies is laudable, but a number of existing external factors work against achieving successful outcomes for Aboriginal and Torres Strait Islander students.  One main factor that has been expressed over time by many members of Indigenous communities is that not all Aboriginal and Torres Strait Islander communities are the same.  This factor is fundamental, and must be addressed when seeking to implement action plans at a school and community level.

The second impeding factor is the current health and socio-economic issues faced by some urban, regional and remote Aboriginal communities.  The health, housing and wider socio-economic issues faced by Aboriginal and Torres Strait Islander communities provide additional impediments to achieving successful educational outcomes, these impediments must be considered when developing strategies at federal, state/territory, local government and school levels.  

The Australian Institute of Health and Welfare (AIHW) report ‘A Picture of Australian Children 2009’ states; 

The Indigenous population is disadvantaged on a range of socioeconomic dimensions compared with the non-Indigenous population: they report lower incomes, higher rates of unemployment, lower educational attainment and lower rates of home ownership.

This statement on wider health and socio-economic factors has been supported by the Review into Australian Directions in Indigenous Education 2005-2008 where it states:

Most jurisdictions have a shortage of staff to deal with issues such as foetal alcohol syndrome, speech, guidance, hearing loss and other impediments to learning which require specialised support. Some children remain un-assessed; others are assessed late. Some of those assessed cannot get the special support they require.

To illustrate this point, examples of impeding health factors include rheumatic heart disease, trachoma, scabies, invasive pneumococcal disease and the consequences of severe ear infections (AIHW, 2009).  The AIHW also examines inhibiting socioeconomic disadvantage outside of the health concerns facing Aboriginal and Torres Strait Islander children.  Contributing factors such as poor nutrition, overcrowded living conditions and violence directly impact upon educational achievement.  

In seeking effective, long-term, ongoing educational outcomes for Aboriginal and Torres Strait Islander students, wider cultural, health and socio-economic issues must be included in a holistic approach to education. 

Leadership

The report ‘Overcoming Indigenous Disadvantage – Key Indicators 2009’ by the Productivity Commission states: 

Indigenous leaders are critical to the development of a strong governance culture within organisations and communities. There is a specific cultural aspect to Indigenous leadership and, ‘visible’ Indigenous leaders of organisations are part of wider networks of community and regional leaders.
 

Developing leadership at a national, state/territory and local level is crucial to ensuring the needs of government, education authorities, schools and importantly Indigenous communities.  These must be streamlined and implemented.  As stated in the Productivity Commission’s report, Indigenous leadership is critical to ensure both the school and community is working towards a shared goal for Indigenous students, but equally important is the leadership of the school principals and teaching staff in achieving quality outcomes.

To provide support at a national level, the establishment of a National Indigenous Education Council should be examined.  This will be able to provide specialist advice across the wider education spectrum and will work alongside IHEAC. The Council would work with existing structures in Federal, State and Territory Governments and would have representation at State/Territory levels that would provide guidance and assistance across all jurisdictions.  

The National Indigenous Education Council would assist the Federal Government to inform and implement the new national curriculum, develop strategic policy with respect to Indigenous primary and secondary school workforce development, establish teacher pre and in-service training and would work alongside the Indigenous Higher Education Advisory Council (IHEAC) and Universities Australia (UA) to develop effective programs and pathways for Indigenous students to tertiary level studies.            

At a local level, partnership and school leadership will provide valuable guidance and support for principals, teachers and education workers in developing strategies to ensure access, participation, retention and success for Indigenous pre-school, primary and secondary school students.  In the first instance, focus schools should implement an Indigenous specific Aboriginal and Torres Strait Islander position on school councils and committees of management.  

To ensure Indigenous members of school councils and committees of management understand their role and responsibilities, a governance training program should be mandatory but also flexible in their delivery, to enable members of local Aboriginal and Torres Strait Islander communities to manage their family, community and external responsibilities.   

To better enable non-Indigenous principals, teachers and education support workers to understand the issues facing Indigenous students in their catchment areas, a series of supported, locally developed and implemented pre and in-service professional development should be initiated.  The role of Universities in this area is paramount; students studying toward undergraduate and post-graduate degree level qualifications in education must undertake cultural competence training prior to entering a teaching position.  

Programs and philosophies that build and extend upon pre-service teacher training, for example the ‘Dare to Lead’ and ‘What Works’ programs are an excellent example of best practice in the area of teacher education.  While these programs provide essential cultural, educational and historical perspectives, Australian Universities who have not already done so, need to implement a national program to incorporate best practice in Indigenous education for undergraduate teacher education degrees.
Quality Teaching

In the related area of quality teaching, the Productivity Commission states: 

Teacher quality is important for improving Indigenous student outcomes. COAG has agreed to a National Partnership on Improving Teacher Quality, but no data were available for this report.

Quality teaching is vital, but as stated by the Productivity Commission in the report ‘Overcoming Indigenous Disadvantage – Key Indicators 2009’ detailed research measuring the effect a teacher has on student outcomes has not been conducted.  

The Productivity Commission report also goes on to say: 

Generally, research indicates that teacher quality depends not only on the quality of the people in the teaching profession, but also their initial teacher education, their continuing professional development, and their work practices and working environment. (OECD, 2005)
Quality teaching relies in part on quality resources and infrastructure, it is imperative that teaching staff are given the appropriate resources to achieve the best outcomes for students across wider Indigenous communities.   To further the existing knowledge base with a view to exploring all avenues for successful outcomes for Aboriginal and Torres Strait Islander students, research measuring the effect quality teaching has on improving Indigenous student outcomes should be an alternative to the input approach of identifying the characteristics of quality teachers.
Workforce Development

The development and implementation of an effective workforce development strategy is a key focus area that will provide benefits to both the Indigenous community and the education sector as a whole.

The NTEU and the IPC supports MCEECDYA’s action number 27 that seeks to develop a National Aboriginal and Torres Strait Islander Workforce Strategy. In particular identification and support for Indigenous education leaders, initiatives to attract additional Indigenous community members to the education sector and establish pathways through the workforce. 

Since 2001, the NTEU has argued successfully for the inclusion of Indigenous employment targets, employment strategies and effective Indigenous community and Union representation on employment implementation and monitoring committees in University Collective Agreements and in institutional policies.  In the period 2001 to 2008, there has been a total increase of 409
additional Aboriginal and Torres Strait Islander academic and general staff employed in the tertiary education sector across Australia.

While this represents a 43% increase overall in Indigenous academic and general staff for the period, the total Indigenous academic and general staff levels as a proportion of total employment in the University sector is approximately 1.0%.  To reach a population parity figure of 2.5%, much work is still to be undertaken, although this increase would not have been possible without effective institutional employment targets and strategies.         
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DEEWR, Higher Education Statistics Collection, 2008  

The development of an overarching workforce strategy for Indigenous and non-Indigenous teachers will need to incorporate specific training requirements and options, including pathways, financial and tutorial support for Indigenous education workers entering the teaching profession. To measure the levels of attainment and success with any workforce strategy, annual targets for employment and degree level enrolments and completions should be incorporated.

To attract and retain non-Indigenous teachers to all geographic areas, a wider strategy that provides additional incentive, outside greater financial incentives must be examined.  Attracting experienced non-Indigenous teaching staff must be backed by quality teaching infrastructure and allowing non-Indigenous teaching staff and Indigenous communities to build strategies that work toward long-term benefits for the students, the local school and the wider community.   
The Federal Government’s goal to ‘close the gap’ in Indigenous education cannot be achieved by Indigenous education workers, teachers and the community alone.  The path toward improved educational outcomes is a shared responsibility on a federal, state/territory and local level, and one that requires incentives, benefits, training and pathways for both current and future Indigenous and non-Indigenous teaching staff.   

The factors outlined above all affect individual student and community educational outcomes.  It is important to note the effects of initial teaching education and professional development, but work practices and the work environment also play a vitally important role in achieving outcomes for students, teachers and the wider communities.  

To ensure that the workforce development strategy encompasses incentives and pathways for Indigenous and non-Indigenous teaching staff, the following recommendations should be considered for implementation into any workforce development strategy.   

1.1 Recommendations - Leadership & Quality Teaching 

Recommendation 1

Pre-Service – Universities, State and Territory Governments should work to ensure that detailed, culturally appropriate and accredited pre-service teaching is provided by all Universities and tertiary education providers who offer primary and secondary Teacher Education undergraduate qualifications.
Recommendation 2

In-Service – To assist Principals and teaching staff, education providers and local Indigenous communities should develop local, culturally appropriate and relevant in-service professional development programs.

Recommendation 3

Quality Teaching – Undertake research measuring the effect quality teaching has on improving Indigenous student outcomes, as an alternative to the input approach of identifying the characteristics of quality teachers.
Recommendation 4

National Leadership – Implement a National Indigenous Education Council to oversee the development and implementation of policies, strategies and programs that advise and inform all stakeholders in the pre-school, primary and secondary education sectors.

Recommendation 5

Local Leadership – Build the capacity of local Indigenous community members to be partners in the local school. Focus Schools, in the first instance, will make available an identified Aboriginal and Torres Strait Islander position at the School Council level.

1.2 Recommendations - Workforce Development 

Recommendation 6

Support for Indigenous education workers to obtain undergraduate teaching qualifications, including financial assistance, HECS exempt places to undertake study without contributing to personal debt, and tutorial assistance.
Recommendation 7

Incentives and benefits for new Indigenous graduates that encourage a return to their local community and appointments at a local public or private school in their traditional country.
Recommendation 8

Support, incentives and benefits for experienced non-Indigenous teaching staff to relocate to schools in regional, rural and remote areas.
Recommendation 9

For non-Indigenous graduate teachers in training, provide opportunities to have teaching placements at public and private schools in regional, rural and remote areas.
Recommendation 10

The workforce strategy to include annual employment targets and targets for enrolment and completion of undergraduate teaching courses.
Recommendation 11

The workforce strategy to detail pre-service training goals for non-Indigenous teaching staff in Aboriginal and Torres Strait Islander cultural competencies, thus fostering Indigenous graduate attributes to be conducted over a semester, along with a detailed regime of ongoing in-service training that is specific to the region where non-Indigenous teaching staff are located.
2. Pathways to Real Post-School Options

The Commonwealth Government’s Indigenous Higher Education Advisory Committee (IHEAC) has established seven priority areas that identify necessary improvements in education and employment outcomes.  
These seven priority areas have been acknowledged by government and independent bodies including Universities Australia and the National Tertiary Education Union, as being essential to improving levels of employment and educational aspiration, success, retention and completion rates for Indigenous students.  

Data clearly shows that improved educational outcomes result in:

· Lower levels of unemployment

· Higher levels of income, and 

· Better health outcomes.

It will be impossible to improve Indigenous educational outcomes without addressing the whole educational system from early childhood to post-secondary education, including universities.  One important statistic that may help to explain the large gap between the Indigenous and non-Indigenous participation rate in post secondary education is the relationship to retention rates at secondary school.  
In 2007, Year 9 school retention rates for Indigenous students were at 97.5%, almost identical to that of non-Indigenous students at 100.4%.   By Year 12, the retention rate for Indigenous Australians falls to 42.9%, approximately half that of non-Indigenous Australians at 75.6%.
  As such, the proportion of Indigenous students competing for entry to tertiary education is already significantly less than that of non-Indigenous students, with the result that there are comparatively small numbers of Indigenous students successfully enrolling and completing in our universities. 

The 2008 Universities Australia report – Advancing Equity and Participation in Australian Higher Education states:

There are special circumstances faced by Indigenous people; and low access rates, low performance levels and low completion rates are each distinct problems that require targeted policies and programs.  A proportion of the access to higher education for Indigenous people has been provided by sub-degree and enabling programs. Higher degree enrolment and completion rates are modest. The university completion rate for Indigenous enrolees remains well below 50 per cent. The low retention rate of Indigenous people is a major problem.

Aboriginal and Torres Strait Islander students comprised less than one per cent (9,529) of all undergraduate enrolments in 2008, and 1.0% (4,321) of commencements.
 

The Productivity Commission’s Key Indicators report 2009 states:

Indigenous people aged 20–24 years attended university at about one-fifth the rate of non-Indigenous people (4.9 and 23.9 per cent, respectively) and attended Technical and Further Education (TAFE) at two-thirds the rate of non-Indigenous people (5.2 and 7.9 per cent, respectively) in 2006. Between 2001 and 2006, Indigenous participation at university and TAFE decreased across all age groups.
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Figure 4.7.2, SCRGSP 2009, Overcoming Indigenous Disadvantage: 
Key Indicators 2009, Productivity Commission, Canberra
Between 2001 and 2006:
· Indigenous participation at university decreased across all age groups. Amongst 25–34 year olds the participation rate decreased from 3.4 to 2.8 per cent. Over the same period, non-Indigenous university participation in the 20–24 and 25–34 age groups increased, while falling slightly in all other age groups;

and
· The gap between Indigenous and non-Indigenous university participation increased slightly for people aged 20–44 years. 

Another particularly worrying statistic relates to the academic success rate for students enrolled at Australian universities.  In 2004 Indigenous students passed on average 67.5% of the subjects they enrolled in, compared to 88.5% for non-Indigenous students.
  The greatest gap in post secondary attainment was for people aged 20–34 years (18.8 per cent of Indigenous people attained certificate level III or above compared to 49.1 per cent of non-Indigenous people). The gap declined for older age groups.
 
Despite recent trends, research over time has shown that there is a greater enrolment of Indigenous mature aged students. Non-academic pressure on these mature aged Indigenous students, such as family obligations and commitments as well the costs of study, is believed to impact negatively on retention rates for this group of students. 

If we wish to increase both the participation and success rate of Indigenous students in our universities we need to think about ways to firstly, increase the retention rate of Indigenous students through to Year 12 to ensure they have the opportunity to apply for university and secondly, to ensure that those students who do attend university are given appropriate levels of support. 

The IHEAC priorities to improve access and retention of Indigenous students earmark key areas for attention, these include:
· Improving the academic preparedness of prospective Indigenous students;

· Developing alternative pathways into higher education;

· Providing academic and mentoring support for Indigenous students once enrolled; and

· Improved income support while studying at both school and university.
In aspiring to achieve better outcomes for Indigenous students in higher education, no one believes that there are simple answers to these complex questions and while recognition should be paid to higher education institutions and secondary schools for their individual achievements, a more cohesive approach is required with combined leadership from the Federal Government and Universities.  Our country will never overcome the difficulties faced by Indigenous students without strong leadership from Indigenous people and considerable and effective workforce development. 

In terms of improving retention rates to Year 12 it is vital that there is early identification (at Year 9) of students who have the capacity to complete a university education.  They must be supported with clearly articulated pathways, including financial and learning support in order to encourage the completion of year 12.  Once at university, these support networks should not disappear, but be amended to suit the tertiary education environment. 

Schools, especially those with relatively large Indigenous student enrolments, should be encouraged to work in conjunction with local Indigenous communities, and to incorporate the skills and knowledge of the community in the schools Indigenous learning and support network.  By doing so, the community can also assist in identifying and supporting those Indigenous students who have the capability to succeed at university.  

Students on the learning and support pathway would then be offered financial assistance (in addition to any AbStudy entitlements) to complete Year 12 via a tertiary education pathway scholarship.  The number of scholarships offered needs to be sufficient to ensure that a greater number of Indigenous students complete Year 12 than is currently the case.  

These scholarships can also be provided by a university or be offered to individual students or a group of Indigenous students through Local Government and/or community organisations.

Scholarship holders would be given a guarantee that when they successfully gain entry into a university course that they will automatically qualify for another scholarship or HECS exempt placement to allow them to complete their university studies.  In addition to financial support, the scholarships students should also be offered mentoring and/or additional learning support.

Research has shown that when looking at options for post secondary education, Indigenous students are more likely to enrol in a vocational education course at a TAFE institution.  Indigenous participation rates in vocational education for the period 2001 to 2006 have risen from 3.3% to 4.1%, whereas the higher education participation rate has remained constant for the same period at 1.3%. 

Pathways from Vocational Education and Training (VET) to higher education should be explored to capture Indigenous students who may have dropped out of secondary school prior to Year 12 along with providing Indigenous students with a conduit to increase aspirations and qualifications.

Engagement with Indigenous communities is also a high priority for all education institutions.  A concerted strategy to engage the local Indigenous community into our school communities will build greater trust and understanding of the purpose of education.  

A recent report on Participation and Equity by Universities Australia has linked the low levels of Indigenous peoples’ participation in higher education with fears of cultural isolation and experiences of racism on campus (DEST 2002; James & Devlin 2006).  
Along with administrative, academic and counselling support, universities need to incorporate Indigenous culture into campus life along with ensuring additional Indigenous academic and general staff appointments are made to effect a cultural change across the university.

2.1 Recommendations – Pathways to Real Post School Options
Recommendation 12
Pathways from School to University - Early identification (at Year 9) of Indigenous students who have the potential to complete a university education. Articulated pathways, including financial and learning support, to encourage the completion of Year 12.
Recommendation 13

Secondary schools to work in conjunction with local Indigenous communities to incorporate the skills and knowledge of the community in the schools Indigenous learning and support network, with a long-term view to identify and support those Indigenous students who might be capable of progressing to university.
Recommendation 14

Offer Tertiary Education Pathway Scholarships (in addition to any AbStudy entitlements) to complete Year 12.

Recommendation 15

Tertiary Education Pathways Scholarship holders to be given a guarantee that if and when they successfully gain entry into a university course that they will automatically qualify for another  scholarship or HECS exempt placement to allow them to complete their university studies.  In addition students should also be offered mentoring and/or additional learning support.

Recommendation 16

Pathways from Vocational Education and Training (VET) to higher education to be explored, capturing Indigenous students who may have dropped out of secondary school prior to Year 12 along with providing Indigenous students a conduit to increase aspirations and qualifications.

Recommendation 17

Ensure engagement with Indigenous communities as a high priority for all education institutions.  This will promote cultural understanding and support by Indigenous leaders for increased participation of Indigenous students.
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